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St Mary Magdalene Academy is a Christian community of learning.  We aim to 
nurture young people to become high achievers and to discover their vocation 

in the global society. 

 

“Show by a good life that your works are done by gentleness born of wisdom” 

James 3.13 



 

 

ST MARY MAGDALENE ACADEMY 

 

 

 

 

Aims 

“Every child deserves the best possible start in life and the support that enables them to 
fulfil their potential. Children develop quickly in the early years and a child’s experiences 
between birth and age five have a major impact on their future life chances. A secure, safe 
and happy childhood is important in its own right. Good parenting and high quality early 
learning together provide the foundation children need to make the most of their abilities 
and talents as they grow up.”  

Early Years Statutory Framework, March 2017 
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Aims 

“Every child deserves the best possible start in life and the support that enables them to 
fulfil their potential. Children develop quickly in the early years and a child’s experiences 
between birth and age five have a major impact on their future life chances. A secure, safe 
and happy childhood is important in its own right. Good parenting and high quality early 
learning together provide the foundation children need to make the most of their abilities 
and talents as they grow up.”  

Early Years Statutory Framework, March 2017 

 

 

1. Introduction: 

The Early Years Foundation Stage is a distinct phase for children and covers their 
development from the age of three to the end of the reception year. It recognises that early 
childhood is an important stage of life and has its own particular needs. The Early Years 
Foundation Stage acknowledges the many valuable skills children have developed and the 
importance of the role parents play in this. Children learn best from first-hand experience 
and learning which is inter-related to help children to achieve their full potential. The Early 
Years Foundation Stage policy should be read in conjunction with all other policy 
documents in the school. 

Our aims for the Early Years at St Mary Magdalene Academy are to: 

- provide a broad and balanced curriculum for every child to develop the building 
blocks for future learning 

- provide quality and consistency in teaching and learning so that every child makes 
good progress and no child gets left behind 

- develop close working partnerships between practitioners and with parents and/or 
carers 

- ensure every child is included and supported through equality of opportunity and 
anti-discriminatory practice 

This policy is based on requirements set out in the 2017 statutory framework for the Early 
Years Foundation Stage (EYFS).  This document also complies with our funding 
agreement and articles of association.  

Four guiding principles from the Early Years Statutory Framework (a unique child, 
positive relationships; enabling environments and learning and development) form 
the basis of our approach to practice at St Mary Magdalene Academy.  

 

 

 

 

 

 

 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf
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2. A Unique Child 

“every child is a unique child, who is constantly learning and can be resilient, capable, 
confident and self-assured” 

 Early Years Statutory Framework, March 2017 

At St Mary Magdalene Academy we recognise that every child is a competent learner who 
can be resilient, capable, confident and self-assured if given the right support and 
framework to thrive in. We recognise that children develop in individual ways and at 
varying rates. Children’s attitudes and dispositions to learning are influenced by feedback 
from others; we use praise and encouragement, as well as celebration and rewards, to 
encourage children to develop a positive attitude to learning.  

We value and celebrate the diversity of individual pupils and their families at our school. All 
children at St Mary Magdalene Academy are treated fairly regardless of race, gender, 
religion or abilities.  

We give our children every opportunity to achieve their personal best.  

We do this through:  

• Planning opportunities that build upon and extend children’s knowledge, experience 
and interests, and develop their motivation, self-esteem and confidence;  

• Using a wide range of teaching strategies based on children’s learning needs;  

• Offering a safe and supportive learning environment in which the contribution of all 
children is valued;  

• Planning challenging activities to meet the needs of both boys and girls, of children 
with special educational needs, of children who are more able, of children with 
disabilities, of children from all social and cultural backgrounds, of children from 
different ethnic groups, and of those from diverse linguistic backgrounds;  

• Monitoring children’s progress and taking action to provide support as necessary 
(such as referrals to speech therapy) as necessary.  

• Working closely with parents, carers and other outside agencies to ensure all 
children’s needs are met and we enable them to access the curriculum and make 
good progress. 
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3. Positive relationships 

“children learn to be strong and independent through positive relationships”  

 Early Years Statutory Framework, March 2017 

At St Mary Magdalene Academy we recognise that children learn to be strong, confident 
and independent from being in secure relationships. We aim to develop caring, respectful, 
professional relationships with the children and their families. The class teacher is the 
named key worker for each child in the setting. Their role is to help ensure that every 
child’s care is tailored to meet their individual needs and to help the child become familiar 
with the setting, offer a settled relationship for the child and build a relationship with their 
parents.  

We recognise that parents/carers are children’s first and most enduring educators and we 
value being partners with them in their child’s education through:  

• Talking to parents/carers before their child starts school, on home visits, visits to 
school and induction meetings.  

• Arranging, where possible, visits by EYFS staff to all children in their home setting 
and childcare provision prior to their starting school.  

• Providing a handbook of information about starting school.  

• Providing an induction meeting for Reception parents/carers to meet with staff to 
discuss school routines, expectations and to answer any questions parents/carers 
may have.  

• Operating an open door policy for parents/carers with any queries or concerns. 
Additionally, if staff have concerns about the progress of a child, they will 
immediately approach parents and carers to discuss them.  

• Written contact through school newsletters.  

• Publishing a half termly curriculum letter for parents to read through.  

• Inviting parents to attend informal meetings about areas of the curriculum, such as 
‘Meet the teachers’ or reading mornings. 

• Offering two ‘parents’ evenings’ per year at which their child’s progress is 
discussed. 

 Inviting parents into class to comment on their child’s learning journey and providing 
‘wow’ cards for them to contribute towards the learning journey 

• Sending a written report on their child’s attainment and progress at the end of their 
time in reception.  
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4. Enabling environments 

“children learn and develop well in enabling environments, in which their experiences 
respond to their individual needs and there is a strong partnership between practitioners 
and parents and/or carers”  

Early Years Statutory Framework, March 2017 

 

At St Mary Magdalene Academy, we recognise that the environment plays a key role in 
supporting and extending the children’s development, where the children feel confident, 
secure and challenged. The children have daily access to an indoor and outdoor 
environment that is set up in areas of learning with planned continuous provision. Play-
based learning is paramount and children have opportunities to direct their own learning 
with planned opportunities provided by staff. We plan a learning environment, both indoors 
and outdoors, that encourages a positive attitude to learning and reflects the individual’s 
interests, passions and abilities. We use materials and equipment that reflect both the 
community that the children come from and the wider world. We encourage the children to 
make their own selection of the activities on offer, as we believe that this encourages 
independent learning. We ensure that resources and spaces are safe to use and checked 
regularly. 

Our Early Years classroom has defined areas with clearly labelled resources to ensure 
children can access them easily. Each classroom is set up in a way to provide children 
with experiences and activities in all of the seven areas of learning. Classrooms have a 
writing area, maths area, creative area, book corner, role play area, construction/small 
world area, outdoor area and carpeted teaching area. A variety of activities are planned for 
and set up in the different areas each day. The adults move to whichever area their focus 
for the session/day is. 
 
The outdoor area is an important part of the classroom with many children choosing to 
learn outside for much of the day. We try to ensure that the range of activities outside 
reflects the different curriculum areas, for example setting up quiet spaces for a maths 
game, reading and for construction.  
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5. Learning and Development 

“children develop and learn in different ways… and at different rates”. 

Early Years Statutory Framework, March 2017 

5.1 Curriculum 

Our early years setting follows the curriculum as outlined in the 2017 statutory framework 
of the EYFS. 

The EYFS framework includes 7 areas of learning and development that are equally 
important and inter-connected. However, 3 areas known as the prime areas are seen as 
particularly important for igniting curiosity and enthusiasm for learning, and for building 
children’s capacity to learn, form relationships and thrive.  

The prime areas are: 

5.2 Communication and language 

Communication and language development involves giving children opportunities to 
experience a rich language environment; to develop their confidence and skills in 
expressing themselves; and to speak and listen in a range of situations. 

5.3 Physical development 

Physical development involves providing opportunities for young children to be active and 
interactive; and to develop their co-ordination, control, and movement. Children must also 
be helped to understand the importance of physical activity6, and to make healthy choices 
in relation to food 

5.4 Personal, social and emotional development  

Personal, social and emotional development involves helping children to develop a 
positive sense of themselves, and others; to form positive relationships and develop 
respect for others; to develop social skills and learn how to manage their feelings; to 
understand appropriate behaviour in groups; and to have confidence in their own abilities 

The prime areas are strengthened and applied through 4 specific areas: 

5.5 Literacy 

Literacy development involves encouraging children to link sounds and letters and to begin 
to read and write. Children must be given access to a wide range of reading materials 
(books, poems, and other written materials) to ignite their interest 

5.6 Mathematics 

Mathematics involves providing children with opportunities to develop and improve their 
skills in counting, understanding and using numbers, calculating simple addition and 
subtraction problems; and to describe shapes, spaces, and measure 

5.7 Understanding the world 

Understanding the world involves guiding children to make sense of their physical world 
and their community through opportunities to explore, observe and find out about people, 
places, technology and the environment 

5.8 Expressive arts and design 

 Expressive arts and design involves enabling children to explore and play with a wide 
range of media and materials, as well as providing opportunities and encouragement for 
sharing their thoughts, ideas and feelings through a variety of activities in art, music, 
movement, dance, role-play, and design and technology 
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6. Teaching and Learning  

6.1 Teaching 
We include direct, carefully planned, adult led experiences for children in the form of 
structured adult led teaching and adult led group activities. These are particularly important 
in helping children to learn specific skills and knowledge and it is often through children’s 
play that we see how much of this learning children have understood and taken on. 
 
Each day we follow a timetable with set routines in place.  We set aside times each day 
when the children come together to be taught in the more traditional sense, gathered 
together on the carpet as a class. In these slots we focus on our topic work, maths, 
literacy, phonics, and stories. These sessions help to develop vital habits of learning: 
learning as a group, listening to the teacher, taking turns to answer, sitting still etc… 
 
Reading and story play an important part of the day. We want to make sure our children 
have a love of books and will leave the EYFS with a bank of stories they know well, both 
traditional and modern classics. We make sure there is always time for whole class story 
at the end of the day, but also that there are many opportunities to enjoy books at other 
times. Every child is given their own book bag and has a designated day when they will 
have one-to-one time sharing books with an adult (although it is fine for others to listen 
too!) or, in Reception, a group reading session. 
 
6.2 Play 
Learning through play is an important part of our Early Years classrooms. We believe 
children learn best from activities and experiences that interest and inspire them. Using 
children’s interests as a starting point, we provide children with stimulating, active play 
experiences in which they can explore and develop their learning to help them make 
sense of the world. They have opportunities through their play to think creatively and 
critically alongside other children as well as on their own. They are able to practise skills, 
build upon and revisit prior learning and experience. Play gives our children the 
opportunity to pursue their own interests and inspire those around them. The children 
learn to adapt, negotiate, communicate, discuss, investigate and ask questions. We 
believe it is important that adults take an active role in child initiated play through 
observing, modelling, facilitating and extending their play. Getting the balance right 
between child-initiated play, which is controlled, and adult led activities is very important to 
us. 
 
6.3 Planning 

Staff plan activities and experiences for children that enable children to develop and learn 
effectively. In order to do this, practitioners working with the youngest children are 
expected to focus strongly on the 3 prime areas.  

Staff also take into account the individual needs, interests, and stage of development of 
each child in their care, and use this information to plan a challenging and enjoyable 
experience. Where a child may have a special educational need or disability, staff consider 
whether specialist support is required, linking with relevant services from other agencies, 
where appropriate.  

In planning and guiding children’s activities, practitioners reflect on the different ways that 
children learn and include these in their practice.  

We believe many children need to be given a starting point to learn new things and find 
topics are a great way to fire the imagination.  



9 
 

The topics are flexible to ensure we also follow the children’s interests, school themes and 
local or national events e.g. the Olympics. Every half term (and occasionally termly) staff 
plan the next topic, and book visits and visitors that will enhance the learning. 
Staff plan in more detail on a weekly basis using daily notes, observations and interactions 
with children to inform where the learning journey should move to. 

  
7. Assessment 

At St Mary Magdalene Academy, ongoing assessment is an integral part of the learning 
and development processes. Assessment is an essential part of the learning and 
development of children in the EYFS. It involves practitioners observing children to 
understand their level of achievement, interests and learning styles, and to then shape 
learning experiences for each child reflecting those observations. 

To ensure we have evidence of a child’s progress in the EYFS we use a range of 
strategies all of which come together in their individual portfolio. We are very proud of our 
portfolios: these are collections of children’s work, photos and observations which create a 
detailed picture of the child. 
 
Parents are encouraged to contribute through the use of our WOW cards. WOW cards are 
where significant events that happen at home can be recorded, they are available in each 
cloakroom and can be taken home to complete or can be completed with the support of a 
member of staff. The portfolio is given to parents when their child enters Year 1 or leaves 
our setting. 
 

At the end of the EYFS, staff complete the EYFS profile for each child. Pupils are 
assessed against the 17 early learning goals, indicating whether they are: 

Meeting expected levels of development 

Exceeding expected levels or,  

Not yet reaching expected levels (‘emerging’) 

The profile reflects ongoing observations and discussions with parents and/or carers. The 
results of the profile are then shared with parents and/or carers.  
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8. Transitions 
We want our children to experience a smooth educational and emotional transition from 
one phase to the next. 
 
8.1 Transition to Reception class 
 

 Parents are invited to a ‘New to Reception’ meeting which is used as an opportunity 
to introduce parents to staff and daily routines during the summer term before the 
children start.  At this time they receive an information pack for the school.   

 Parents and children new to the school receive a home/nursery visit with two 
members of staff. 

 We offer two stay and play sessions for children to meet the class teacher and play 
in the environment.  If individual children need further time, we arrange for this with 
the parents. 

 We stagger entry over three weeks for children. 

 Teachers new to the Early Years team spend planned time in the Early Years over 
the summer term, where possible. 

 We send home a special ‘invitation to Reception’ for the children just before they 
start the term, to help them feel excited. 

 In the Autumn term, we encourage parents to stay and play until their child is settled 
to help ease the transition.  

 In the Autumn term, a parent meeting is arranged to explain the assessment 
procedures for EYFS and how parents contribute towards this assessment.  

 We invite parents to ‘bring a parent to lunch’ sessions in the first half term. 

 We offer parents workshops on how we teach reading in the first half term, so they 
develop an awareness of systems in school 

 
8.2 Transition to Key Stage One 
Transition to Key Stage One is important and St Mary Magdalene is committed to the 
following principles: 

 Preserving the best of foundation stage practice 

 Recognizing that Key Stage 1 is different, while not making it too different too 
quickly 

 Maintaining a smooth transition where children feel secure, comfortable and 
successful and change is introduced gradually 

 Making sure that vital information is transferred 

 Providing support for children, including those with addition needs 

 Making sure that children and parents are involved in the proves 

 Managing the gradual transition to more formal teaching of essential skills 
 
Four key aspects for a successful transition are space, time, people and information 
 
8.2.1 Space 
 
When children move from the Foundation Stage to Key Stage 1, careful consideration will 
be given to the arrangement of the physical space to ensure there is continuity of 
experience between the two phases.  
 
Before the transfer we: 

 Build the environment in time for Key Stage 1 staff to observe the children as they 
move about and use the learning space in their Reception class 
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 Create time for the staff in both phases to discuss the learning needs of the children  

 Talk to the children about their expectations of their new learning environment 

 Consider how aspects of the Foundation Stage learning environment can be 
continued in Key Stage 1 – sand, water, construction, role play etc 

 Think about how to build in progress in each aspect, to allow the children to work at 
an increased level of complexity 

8.2.2 Time 
 
Children and adults need time for the transfer process to be successful.  
Before the transfer we: 

 Give children time in their new classroom (more than once) 

 Talk about the new place, new people and new timetables 

 Talk to the children about what they know and can do and the things they are good 
at 

 Talk to the children about what will be the same 

 Listen to experiences of the current Year 1 children 
 
In Year 1 we  

 Take time to learn the new routines 

 Spend time on familiar activities, revisiting and remembering what they know and 
can do 

 Give sustained length of time to play to select their own activities, to be outside etc 
 
8.2.3 People 
Children need people who have a clear understanding of why the transfer process needs 
to be handled thoughtfully.   
 
Before the transfer we: 

  involve children in making a display of photographs with information about 
themselves which will be put up in the new classroom for the Key Stage 1 staff 

 Show children where they will put their personal belongings 

 Involve children in making preparations for the move 

 Ask the children how they would like the move to happen 
 
8.2.4 Information 
 
Foundation Stage practitioners make sure that their Key Stage 1 colleagues know what 
the Foundation Stage Profile contains. 
 
Before the transfer we: 

 Understand the unique nature of the cohort and how this may differ from other 
years 

 Establish starting points for each child, looking at their Foundation Stage Profile in 
detail 

 Identify children who may have additional learning needs 

 Identify children who have had a disadvantaged or turbulent time in the Foundation 
stage 
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9. Safeguarding and welfare procedures 
 
Children learn best when they are healthy, safe and secure, when their individual needs 
are met, and when they have positive relationships with the adults caring for them. We 
follow the safeguarding and welfare requirements detailed in the Early Years Foundation 
Stage Statutory Guidance. We follow whole school procedures for child protection (see 
separate policy). 
 
9.1 Staff 
Reception classes in maintained schools and academies are subject to infant class size 
legislation.  This limits the size of the class to 30 pupils per school teacher (not including 
teaching assistants). 
 
All staff at the Academy are subject to checks which are detailed in the Child Protection 
policy. 
 
9.2 Images 
It is important to note that members of staff do not use their mobile phones or personal 
handset devices in the classroom and are prohibited from taking photographs with their 
personal handsets. This is in line with school policy. Members of staff do, however use 
school cameras/iPads etc to take photographs as evidence to support the regular 
observation assessment cycle in the EYFS. These photographs are used in children’s 
portfolios, in class displays and on the school website. All parents are asked to state if they 
give permission for their child’s image to be used on the school website through the 
paperwork in their initial starter packs.   
 
9.3 Health 
The school provide free school meals to all children in the Primary school.  We are able to 
cater for dietary requirements and ask parents to inform the school of any allergies. Our 
staff model good eating habits by eating alongside the children at lunchtime. 
 
We take all accidents seriously and always log and phone home immediately if a child 
bangs their head. We have separate policies for medicine in school and off-site visits. 
 
EYFS teaching assistants hold a current Paediatric First Aid (PFA) certificate. 
 
All large climbing equipment is checked by our site officer and fire alarms are held 
regularly in line with whole school policy. There is an annual external check of equipment. 
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10. Intimate Care and Toileting  

 
10.1 Definition of Intimate Care:  
‘Care tasks of an intimate nature, associated with bodily functions, bodily products and 
personal hygiene, which demands direct or indirect contact with, or exposure of, the sexual 
parts of the body’  
Intimate care tasks specifically identified as relevant include:  

 dressing and undressing (underwear) 

 helping someone use a potty or toilet 

 changing nappies  

 cleaning / wiping / washing intimate parts of the body.  
 
10.2 Definition of Personal Care:  
 
‘Although it may involve touching another person, it is less intimate and usually has the 
function of helping with personnel presentation’  
 
Personal care tasks specifically identified as relevant include:  

 feeding  

 administering oral medication  

 hair care  

 dressing and undressing (clothing) 

 washing non-intimate body parts  

 prompting to go to the toilet.  
 
Children‘s intimate care needs cannot be seen in isolation or separated from other aspects 
of their lives. Encouraging them to participate in their own intimate or personal care should 
therefore be part of a general approach towards facilitating participation in daily life.  
 
All children have the right to be safe and to be treated with dignity and respect. Disabled 
children can be especially vulnerable. Staff involved with their intimate care need to be 
sensitive to their individual needs.  
 
It is important to bear in mind that some care tasks / treatments can be open to 
misinterpretation. Adhering to the settings policy and procedure guidelines should 
safeguard children and practitioners. 
 
10.3 Best Practice 
 

 Pupils who require regular assistance with intimate care have written Individual 
Education Plans (IEP), health care plans or intimate care plans agreed by staff, 
parents/carers and any other professionals actively involved. Ideally the plan should 
be agreed at a meeting at which all key staff and the pupil should also be present 
wherever possible/appropriate. Any historical concerns should be taken into 
account. The plan should be reviewed as necessary, but at least annually, and at 
any time of change of circumstances, e.g. for residential trips or staff changes 
(where the staff member concerned is providing intimate care). They should also 
take into account procedures for educational visits/day trips. Where relevant, it is 
good practice to agree with the pupil and parents/carers appropriate terminology for 
private parts of the body and functions and this should be noted in the plan.  
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 Where a care plan or IEP is not in place, parents/carers will be informed the same 
day if their child has needed help with meeting intimate care needs (eg has had an 
‘accident’ and wet or soiled him/herself). It is recommended practice that 
information on intimate care should be treated as confidential and communicated 
accordingly.  

 

 All pupils will be supported to achieve the highest level of autonomy that is possible 
given their age and abilities. Staff will encourage each individual pupil to do as 
much for his/herself as possible.  

 

 There must be careful communication with each pupil who needs help with intimate 
care in line with their preferred means of communication (verbal, symbolic, etc) to 
discuss their needs and preferences. Where the pupil is of an appropriate age and 
level of understanding permission should be sought before starting an intimate 
procedure. Staff who provide intimate care should speak to the pupil personally by 
name, explain what they are doing and communicate with all children in a way that 
reflects their age  

 

 An individual member of staff should inform another appropriate adult when they 
are going to assist a pupil with intimate care. Intimate care should be undertaken 
with a minimum of two adults in attendance so as to safeguard both the adults and 
the child. Where this is not possible the member of staff conducting the intimate 
care should inform another adult of the assistance they are providing, where they 
are providing it and ensure that the door to the space is left open.  

 

 The religious views, beliefs and cultural values of children and their families should 
be taken into account, particularly as they might affect certain practices or 
determine the gender of the carer.  

 

 Adults who assist pupils with intimate care should be employees of the school, not 
students or volunteers, and therefore have the usual range of safer recruitment 
checks, including enhanced DBS checks.  
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Appendix 1. List of statutory policies and procedures for the EYFS 

This checklist lists the policies and procedures that we must have according the EYFS statutory 
framework. 

Statutory policy or procedure for the 
EYFS 

Where can it be found? 

Safeguarding policy and procedures  See child protection and 
procedures policy 

Procedure for responding to illness See health and safety policy 

Administering medicines policy See supporting pupils at school 
with medical conditions policy 

Emergency evacuation procedure See health and safety policy 

Procedure for checking the identity of visitors See child protection and 
procedures policy 

Procedures for a parent failing to collect a child and 
for missing children 

See child protection and 
procedures policy 

Procedure for dealing with concerns and complaints See complaints procedure 

 

 


