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Intent 

Here at St Mary Magdalene Academy, we are proud to consider ourselves a reading school. As 

such, we constantly embrace and promote the endless enjoyment that comes from a love of 

reading and books, whilst systematically and diligently supporting children in their reading journey 

from early years decoding through to sophisticated comprehension. We know that the ability to 

read, and read well, is a vital skill for success in education, future prospects and indeed a life that is 

rich in the love of literature. 

Our intent is to ensure that each child’s reading journey is a successful one. This is facilitated 

through a rigorous programme of systematic synthetic phonics, reading curriculum maps that 

ensure coverage and progression and are organised around the National Curriculum objectives, 

guided reading lessons, home reading, English lessons, story time, effective assessment, and if 

needed, focussed intervention.  

Alongside the learning of both the knowledge and skills required in order to read, we also intend for 

children to develop their love of reading and books. To support this aim, we have a well-stocked 

school library which the children regularly visit, whilst also having a much enjoyed school-wide 

reading for pleasure programme called the Islington Reading Road Map. We embrace our 

children’s enthusiasm for books and stories through telling stories from around the world in our 

school assemblies, coordinating a teacher recommendations book board, offering books as weekly 

prizes for effort and achievement, offering an upper KS2 book club that is ran and subsidised by 

the accountancy firm Deloitte, having weekly visits from the Beanstalk Charity one-to-one reading 

volunteers, using Islington resources library as a source of non-fiction texts to support our wider 

curriculum, enthusiastically celebrating World Book Day, whilst all the time ensuring that our 

Literacy curriculum exposes children to a wide range of high quality texts carefully selected to 

inspire, support and challenge children to reach their full potential as readers. 

We value diversity and the importance of having texts that represent people from a range of 

different backgrounds and communities. We have thus worked hard over the past few years to 

ensure that our curriculum offers a broad range of texts that expose children to a diverse selection 

of authors, characters and narratives. This however is an ongoing work in progress and as the 

range of texts available from publishers expands, we will endeavour to still further diversify both our 

curriculum offering and our library of available books to read for pleasure.   

We also value the importance of children having a historical knowledge of story and thus aim for all 

pupils to have a foundation in traditional tales, fairy tales and myths, whilst investing annually in 

Shakespeare drama workshops for KS2. Over the past few years, we have performed The 

Tempest, Hamlet, A Midsummer Night’s Dream, and Macbeth. We believe that children’s 

awareness of the patterns and conventions within early significant narrative help them to 

comprehend, and thus further enjoy, a greater range of books going forward, and so is yet another 

important step in producing enthused and successful readers.  

A final key element in the reading journey is the development of children’s language. We begin by 

building confidence and vocabulary in Reception Class through focussed and purposeful language 

activities and daily story time, whilst then having an emphasis on the verbal/discussion elements of 

lessons throughout the school, having an explicit vocabulary element to guided reading lessons 

within which children build their language schemas, and through a curriculum that is broad, 

ambitious and envelops a range of language-rich texts. 



Implementation 

Reception Class 

In Reception Class, reading is taught through a combination of systematic synthetic phonics 

following the Sounds Write programme; home reading using a decodable and progressive scheme 

of books; daily class story time in which the class teacher reads and discusses a diverse and 

carefully curated selection of stories, nursery rhymes, poems and songs; the active use of a book 

corner which contains both fiction and non-fiction based around common and popular interests; a 

range of independent and supported reading activities planned and facilitated through children 

playing and exploring, actively learning, and creating and thinking critically.    

By the time children finish Reception, they have learnt how to decode and read CVC words and 

have moved on to more sophisticated consonant vowel combinations and digraphs, whilst also 

recognising familiar printed words and some exception words.  

Our approach aims to engender an enthusiasm for books, both fiction and non-fiction, that we hope 

will sow the seeds for a life-long love of reading, whilst also developing both the language 

comprehension and word reading skills required for KS1 and beyond. 

For children who enter Reception at a language deficit to their peers, we have the Nuffield Early 

Language Intervention - an evidence based programme which has been found to improve 

children’s language and early literacy skills. The programme involves a trained teaching assistant 

providing short teaching sessions to around 3-6 pupils for 20-weeks. The programme has an 

assessment tool that allows the identification of children who would benefit from the intervention 

and the tracking of progress of those children over the course of the programme compared to their 

peers. 

Assessment of reading is kept largely formative with the class teacher making ongoing judgments 

about how best to guide each child’s learning journey over the course of their Reception year. This 

is further informed by regular progress meetings with a member of SLT about the class and 

individual’s reading development and how this can be further supported and facilitated if necessary. 

This ongoing formative assessment culminates in a summative judgment of each child’s level of 

development against the reading related Early Learning Goals at the end of the year. 

KS1 

In KS1, the teaching of reading is structured through the Year 1 and Year 2 SMMA Reading 

Curriculum Maps. These systematically organise the National Curriculum objectives for KS1 

reading into different half terms and different areas of the curriculum to ensure both coverage and 

progression, not only through the key stage itself, but also going forwards into lower KS2.    

Please see below for a detailed breakdown of the different areas through which Reading is taught 

in KS1.  

 

Phonics 

- Continuing on from Reception Class, KS1 follow the Sounds Write Phonics Scheme - a 

rigorous and systematic programme rooted in synthetic phonics which enables children to 

read fluently and for a range of purposes, whilst meeting the National Curriculum 

requirements for KS1. Since the employment of this scheme, we have seen a considerable 

improvement in our phonics screening results with the large majority of children now 

entering into lower KS2 with the required decoding skills.      

 



Guided Reading 

- A carousel system is used in which children over the course of the week read in a small 

group with their class teacher and/or teaching assistant, whilst also undertaking short 

independent reading based tasks. We have a wide range of high quality, differentiated text 

types that the children will study over the course of the year. This approach ensures that 

they are exposed to and engaging with texts that are of a suitable level of challenge to 

further their developing reading skills and enhance their overall understanding of the 

structure of different text types and the common themes and stylistic elements across genre.  

 

- Once a week both Year 1 and 2 take part in a whole class Cracking Comprehension lesson. 

This offers the opportunity for explicit teaching of year group appropriate comprehension 

skills, whilst also allowing the whole class to engage with and discuss a shared text. 

 

Reading at Home 

- We offer a comprehensive range of levelled phonics home reader books that focus on the 

sounds that have been taught up to that point in the phonics programme and thus allow 

children the opportunity to practice their decoding with confidence.  

 

- We are now into our third year of the Reading Road Map in Years 1 and 2. This is a 

programme whereby children within each respective year group have access to up to 45 

different story books that they may take home to share with an adult. The children are each 

given a tick sheet with the different stories categorised by genre and are encouraged to 

make a free choice about which books they take, the ethos behind the scheme being to 

engender a love of books. 

 

- We have a well-stocked school library which the children visit as a class once every two 

weeks. The children are strongly encouraged to take out at least one book every two weeks 

to enjoy sharing with an adult at home. The library offers a strong selection of both fiction 

and non-fiction thus allowing children to explore any personal interests that they may have 

and to learn the joys of borrowing from a library.  

 

Assessment 

- Short summative phonics assessments are completed at key points in the year. These offer 

both teachers and SLT an ongoing in depth analysis of how each individual child is 

progressing in phonics and in which areas their strengths and possible areas for progress 

lie. 

 

- NFER (National Foundation for Educational Research) comprehension papers are 

completed at key points in KS1, providing teachers with a comprehensive assessment of the 

comprehension skills of each individual child. These papers also provide a reliable source of 

standardised summative data for SLT to analyse and track the performance of individuals 

and groups across the key stage. 

 

- The PM Benchmarking assessment tool allows for assessment of both word reading and 

comprehension whilst providing a calculated level of attainment that then can be tracked 

termly over the course of KS1 and, if necessary, into KS2. 

 

- We realise that both formative and summative assessment in KS1 needs to be carried out in 

a purposeful and sensitive manner, and thus we endeavour to ensure that our assessment, 



and the data that we gain from it, is used to suitably support and challenge children across 

the key stage, whilst not allowing it to become something that the children are acutely aware 

of, or something that hinders learning and exploration.   

 

- We have a rigorously planned assessment timetable that teachers adhere to; the timetable 

is designed to allow children enough space and time to progress and grow between each 

point of summative assessment, and to facilitate data that can be then used to identify both 

areas that require focus and areas of emerging strength within the different strands of KS1 

reading. This in turn allows us to put suitable intervention in place if required, or to further 

challenge higher attaining children. It also allows us to track the progress of each class and 

thus ensure that the teaching they are receiving is as effective as it can be in all areas.    

 

Interventions and Support 

- Children who enter Year 1 and are still emerging in relation to their reading related 

Reception Early Learning Goals will receive extra support in phonics. This will take the form 

of phonics booster sessions with a teaching assistant recapping elements of the Sounds 

Write Scheme covered in Reception. Other intervention groups focussed on knowledge of 

sounds and blending skills are also set up throughout the key stage to help support children 

who may not pass their phonics screening test within either Year 1 or 2.  

 

- For children whom their class teacher suspects have a particular need that is proving a 

barrier to their success in reading, we have the PHAB (Phonological Assessment Battery) 

assessment tool. This is administered by our SEN lead and helps us to identify the particular 

area/s of reading that the child is finding challenging. We can also use our summative 

phonics assessments to help support this identification process.  

 

- For children who have SEN around speech and language, we liaise with Whittington Health 

Trust and have a speech and language therapist who regularly visits to work with specific 

children. Pupil specific targets are set with support plans detailing how these children are to 

be supported with their particular needs. 

KS2 

In KS2, the teaching of reading is structured through the Year 3, Year 4, Year 5 and Year 6 SMMA 

Reading Curriculum Maps. These systematically organise the National Curriculum objectives for 

lower and upper KS2 reading into appropriate year groups, and then further into different half terms 

and curriculum areas within those year groups. This ensures both coverage and progression 

working towards the end of Year 6.   

Please see below for a detailed breakdown of the different areas through which Reading is taught 

in KS2.  

 

Guided Reading 

- From Year 3 onwards, children move to a whole class text approach to guided reading. This 

entails each class working their way through a shared text over the course of a term. During 

each half an hour lesson, the children and class teacher will take turns to read out loud 

whilst the class teacher guides questioning and discussion centred around the curriculum 

objectives for that half term. This takes place on a daily basis and ensures that over the 

course of the year, children will read and analyse three different high-quality, age 



appropriate texts. These three are made up of one text by a contemporary author, at least 

one text by a female author and one classic text.  

 

The idea behind this style of guided reading is to expose the whole class to high quality 

texts, high quality discussion, curriculum focussed questioning, and offer teacher contact 

time during reading on a daily basis. This is designed to help close the gap between lower 

and higher attaining readers as all children are exposed to the depth of discussion and 

questioning required to meet age related expectations and beyond.  

 

Any children with high levels of SEND that inhibit them from accessing the whole class text, 

be that in relation to their decoding or comprehension skills, will instead work in a small 

group with a teaching assistant. They will still work towards the objectives as set out by the 

Year Group Curriculum Map, but the small group offers them the opportunity to have more 

time devoted to improving their decoding skills and fluency, and to work on their 

comprehension at a level that will best support their learning, whilst also benefitting from the 

extra teacher contact time that small group work offers.        

 

- Once a week, the children across KS2 will take part in a whole class Cracking 

Comprehension lesson. This offers the opportunity for explicit teaching of year group 

appropriate comprehension skills and question types, whilst also allowing the whole class to 

engage with and discuss shared texts that include non-fiction and poetry.  

 

- Each child has a vocabulary book that they use to record the definitions of new and 

interesting vocabulary that they may come across within guided reading. Once a word is 

selected and recorded, the class then share words that they can associate or link to the 

original word. All pupils then write these shared words around the original, thus creating a 

web of related words and enhancing their schemes around language.  

 

Reading at Home 

- We are now into our fourth year of the Reading Road Map in KS2. This is a programme 

whereby children within each respective year group have access to up to 60 different fiction 

texts that they can take home and read. The children are each given a tick sheet to take 

home with all the different books separated into genre. The stories span a range of 

attainment levels as to allow all children to be able to access the scheme and read 

independently. The children are encouraged to make a free choice about which books they 

take as the ethos behind this scheme is to engender a love of books and an enthusiasm and 

enjoyment of reading. 

 

- We have a well-stocked school library which the children visit as a class once every two 

weeks. The children are strongly encouraged to take out at least one book every two weeks 

to enjoy reading at home. The library offers a broad selection of both fiction and non-fiction 

thus allowing children to read around any personal interests that they may have.   

 

- For children in Year 4 - 6 whose reading age does not correlate with their interest age, we 

have a selection of titles from publisher Barrington Stoke that are less challenging reads but 

still have a KS2 content level. 

 

- For children in KS2 who are still learning to decode, there is a selection of Sounds Write 

synthetic phonics home readers available for them to take home in order to practice this key 

skill.  



Assessment 

- NFER comprehension papers are completed on a termly basis and provide teachers with a 

comprehensive assessment of the comprehension skills of each individual child. These 

papers also provide a reliable source of standardised summative data for SLT to analyse the 

performance of individuals and groups across the key stage.  

 

- Children in Year 6 complete SATs practise papers at strategic points throughout the year. 

Their progress is tracked and any particularly challenging question types are identified and 

further teaching input focussed in those areas, therefore ensuring that as many children as 

possible are confident in all areas of the reading curriculum by the time they leave primary 

school. 

 

- For children whose attainment level is significantly below their age related expectations, we 

use the PM Benchmarking assessment tool. This allows for assessment of both word 

reading and comprehension whilst providing a calculated level of attainment that then can 

be tracked termly over the course of KS2. 

 

- We ensure that both our formative and summative assessment in KS2 is purposeful and 

helpful in facilitating great learning outcomes. We endeavour to ensure that our assessment, 

and the data that we gain from it, is used to suitably support and challenge children across 

the key stage, whilst not allowing it to become either something that the children find 

overbearing or indeed hinders learning and exploration. 

 

- We have a rigorously planned assessment timetable that teachers adhere to; the timetable 

is designed to allow children enough space and time to progress and grow between each 

point of summative assessment, and to facilitate data that can be then used to identify both 

areas that require focus and areas of emerging strength within the different strands of KS1 

reading. This in turn allows us to put suitable intervention in place if required, or to further 

challenge higher attaining children. It also allows us to track the progress of each class and 

thus ensure that the teaching they are receiving is as effective as it can be in all areas. 

 

Interventions 

- Children who enter Year 3 and are not currently meeting age expectations in relation to their 

decoding, are further supported by a continuation of the systematic synthetic Sounds Write 

Phonics Programme. This is administered in small intervention groups three times a week. 

 

- For children who enter Year 5 and are still finding decoding challenging, we further support 

them with the Dyslexikit intervention programme. This moves away from the synthetic 

approach and uses an alternative analytic approach to teaching phonics. The intent behind 

this is to try an alternative approach with children for whom synthetic phonics has not 

worked effectively during their time in Early Years, KS1 and lower KS2. Before implementing 

this scheme, we conducted a two-term study across the school within which we ran a 

comparative trial of a synthetic phonics intervention and the analytic phonics intervention. 

We found conclusively that the analytic Dyslexikit intervention was the most successful for 

facilitating progress in reading in KS2.  

 

- Coram Beanstalk reading charity visit our school once a week and provide a one to one 

reading support service for those children who are in most need of support. Their role is to 



mentor and enthuse children around reading for pleasure and the enjoyment that comes 

from sharing a book one on one with an adult. 

 

- For children who have SEN around speech and language, we liaise with Whittington Health 

Trust and have a speech and language therapist who regularly visits to work with specific 

children. Pupil specific targets are set with support plans detailing how these children are to 

be supported with their particular needs. 

 

 


